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“The only thing that really matters with 
feedback is what the learner does with it”    

Dylan Wiliam (2015) 
 

What is feedback?  
 

Feedback is about closing the gap between current and desired learning. The best 
feedback, whether it is written, verbal, self-directed, teacher-directed or peer 
assessed, will give students a clear sense of how they can improve, with students 
responding and making progress as a result.  
 
 

1. Aims of Feedback  
1.1. To help students make progress;  
1.2. To provide strategies for students to improve;  
1.3. To give students dedicated time to reflect upon their learning and put in effort to make    

improvements; 
1.4. To inform our planning and structure the next phase of learning;  
1.5. To facilitate effective and realistic next steps for student and/or the teacher;  
1.6. To encourage a dialogue to develop between student and teacher;  
1.7. To encourage students to have a sense of pride in their presentation of work;  
1.8. To correct mistakes, with a focus on Literacy/Vocabulary skills. 
 
 

2. Principles of feedback 
 
2.1. Feedback should be timely and respond to the needs and stages of learning of the 
individual student so that they can actively engage with the feedback;  
2.2 A dialogue, both verbal and written, should be created between teacher and student. It 
is essential to allow time for students to engage, question and act upon feedback; 
2.3 Effective assessment is granular; 
2.3 Feedback is ‘most powerful when it is from the student to the teacher…When teachers 
seek, or are at least open to, feedback from students as to what students know, what they 
understand, where they make errors, when they have misconceptions, when they are not 
engaged – then learning and teaching can be synchronised and powerful. Feedback to 
teachers makes learning visible.’ (John Hattie 2008) 
2.4 Where appropriate, students should be encouraged to assess their own work against 
the learning objectives, success criteria and modelling of ‘excellent’ examples and 
processes; 
2.5 Peer, group and self-feedback is a valuable tool for learning that should occur regularly, 
after careful structuring and modelling by the teacher; 
2.6 Errors are to be welcomed and misconceptions sought; 
2.7 1 to 1 or small group conferencing and face to face feedback discussions can have 
more impact than written marking;  
2.8 Giving is not receiving. Effective feedback occurs when it is received and acted upon; 
2.9 Grades serve a summative purpose, not a learning one, and should be kept to a 
minimum; 
2.10 Eliminating unnecessary workload will be at the forefront of any decisions related to 
marking and feedback. 
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3. Verbal feedback  
3.1. This is the most frequent form of feedback;  
3.2. It has immediacy and relevance as it leads to direct student action;  
3.3. Verbal feedback may well be directed to individuals or groups of students; these may or 
may not be formally planned.  
 
 

4. Peer/collaborative feedback  
4.1 This is shown by research to be one of the most effective modes of feedback. Effective 
peer feedback is rigorously structured and modelled by the teacher;  
4.2 Students need to be well trained over time to effectively peer assess one another. This 
process will be clearly led by the subject teacher.  
 
 

5. Self-feedback  
6.1 Akin to peer feedback, students need an explicit and clear structure to identify their 
learning needs 
6.2 Teachers should share success and/or assessment criteria where appropriate. 
6.3 Students should be encouraged to identify strengths and areas for further development, 
for example by reflecting on knowledge and skills against a curriculum map, and reflecting 
on processes and methods for maintaining, applying and developing knowledge and know-
how.  
 

6. Group feedback  
6.1 Group feedback, can significantly reduce teacher workload and if used well and 
appropriately. For example, a teacher can read student work, and group students according 
to similar improvements needed, setting the group to work together on improvements.  The 
teacher may use this time to work directly with one group to model and explain next steps.  
 
 

7. Formative and fast feedback strategies 
Formative and fast-feedback strategies are not bolt-ons, but form part of the school’s 
pedagogical approach, rooted in Rosenshine’s principles of instruction: 
 

In-lesson feedback at the point of learning 
(Immediate feedback) 

Post-learning review   
(delayed feedback)  

• Questioning 
• Say it again, say it better 
• Quizzes/ low stakes tests 
• Multiple choice questions/polls 
• Mini whiteboards  
• Ongoing questioning 
• Visualiser stops 
• Hinge questions 
• Show call 
• Collaborative feedback 
• Pre-flight check list 
• Self/peer feedback/critique 
• Verbal feedback 
• Exit cards 
• Seeing other students’ work or 

exemplars 

• Whole class or group feedback 
• Re-teaching 
• Individual written feedback on 

yellow stickers with green pen 
targets 

• Individual voice notes 
• Student requested feedback 
• Sampling 
• Conferencing 1-1 or group 
• Green pen moments 
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• Live marking and marking under the 
visualiser 

• Forms or polls 
• The ‘dot’ round 
• Green Pen moments 

 

In-lesson feedback utilising ICT (or during 
remote learning):- 

Post-learning review (delayed feedback) 
utilising ICT (or during remote learning):- 

• Quizlet/kahoot/polls/forms 
• Chat bar (used with ‘wait to enter’ to 

remove copying) 
•  https://whiteboard.fi/ 
• Breakout rooms 
• Dropping in on Assignments as 

students work 
• In assignments - adding comments 

and audio recordings onto 
documents 

• In Class Notebook - use of pen tool, 
“yellow stickers” and peer 
assessment via collaboration space 

• Screen share student work  
 

• Breakout rooms for group or 
individual  feedback or 
conferencing 

• Written or verbal or video feedback 
on assignments  

• Use of QR codes linked to video 
feedback or additional guides 

• Use of rubrics 
• Pen tool and “yellow stickers” in 

Class notebook 

 
 

8. Written feedback  
8.1 Written feedback will only be used when the teachers determines that it is the most 
effective and relevant type of feedback for the subject/lesson/student or context.  It will be 
the least frequently used form of feedback in most contexts. This is not to suggest that 
teachers will not take in, read and value student work regularly, and adjust teaching, choosing 
the most time efficient and effective method of feedback. This may include adding recorded 
verbal comments to word documents or assignments, giving directed verbal feedback in 
class, or planning other formative or fast feedback response, or even re-teaching a concept 
or skill.  
8.2. The frequency of each type of written feedback will vary between subjects and key 
stages; agreed minimums should be clear in the marking policies of each subject area (see 
appendices for further information);  
8.3. Some subjects that are more practical may well not have detailed written feedback;  
8.4. Feedback will clearly identify the strengths and strategies for improvement that students 
will then act upon (this may be in the form of ‘yellow stickers’; or ‘Three stars and an action’);  
8.5. Teachers may use a whole class feedback sheets or codes and ask students to write 
in the feedback that applies to their work (although this requires careful monitoring by the 
teacher to ensure that students correctly apply and act on the feedback).  
 
 

9. Literacy feedback  
9.1. If the literacy standards of our students are going to improve we must all give appropriate 
and targeted feedback. For students to take pride in their work they must realise that spelling, 
grammar and punctuation are not just important in English lessons but are essential for 
successful communication everywhere.  
9.2 Our staff literacy marking survey (Sept. 2021) revealed that overwhelmingly staff felt that 
students should be drafting their work before they handed it in. Where time is short, students 
could be directed to redrafting sections, rather than the whole piece of writing. This could be 
done in green pen.   

https://whiteboard.fi/
https://whiteboard.fi/
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9.3 Students should be directed to make: 

• Additions: Additions are words, phrases or sentences inserted into a text to enhance 
the overall effect.  

• Removals: Revisions are changes or removal of content from a text to improve 
effectiveness.  

• Corrections: Proofreading is the process of finding and correcting mistakes in texts 
before publishing, for example, spelling errors, punctuation or grammatical errors.  

9.4 Students should be encouraged to refer to the ‘Every Time We Write’ checklist (in 
student planners) to aid them. Staff can guide students to particular numbers, as fits the 
writing best.  
9.5. To ensure that staff are not doing all the work, staff should prompt students to find their 
spelling or punctuation mistakes during directed improvement time. A comment at the end of 
work could specify the number of errors to find for each student.  If a student is unable to find 
these mistakes, intervention should follow. 
9.6 Some students may require more teacher direction: the following codes can be used in 
this instance, although it is better to first ask a student to find the mistakes or errors for 
themselves:  
Sp incorrect letters circled in the word = incorrect spelling  
// in the student’s work, means start a new paragraph  
/\ missing words 
? unclear meaning  
P faulty punctuation  
C capital letters; 
9.6 Whole class feedback sheets should include common literacy and disciplinary literacy 
errors.  For example, common misspellings or errors in style and form can be highlighted, 
and improvement time or learning time (with retrieval quiz) given. 
9.7 Oracy feedback 
Feedback comments can be given against the Voice 21 oracy framework (for core skills) , 
oracy specific success-criteria  (or example for a speech) or Harkness discussion tracking 
tool. 
 
 

10. Monitoring and Evaluation  
10.1. Subject Leaders must ensure their departmental feedback policy supports the school 
policy. This policy should clearly identify the type and frequency of feedback in subjects;  
10.2. Subject Leaders undertake quality assurance to ensure feedback is allowing students 
to progress their learning. This may involve informal conversations, or more formal interviews, 
with students; work scrutiny, learning walks etc.  
10.3 Subject Leaders will check departmental feedback as part of quality assurance process. 
Monitoring should focus on the nature and efficacy of feedback received; 
10.4 Line Managers will regularly discuss and evaluate the quality of feedback as part of the 
Line Manager meeting process 
 
 
 
 
 
 

 


